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PRAYER FOR EDUCATIONAL ASSISTANTS

Lord Jesus, you welcomed young people and you blessed them, 
and reminded us that the Kingdom of heaven 

belongs to those who are children of God.

Bless these men and women 
who work with the young people in our community 

and serve as educational assistants
in our Catholic schools.

Guide them in their work, 
fill them with patience and love;

help them to inspire all with whom they work.

Let your spirit of wisdom and understanding
be with them, and give them joy and peace

in their hearts.

Lord Jesus, we praise you for you are Lord
forever and ever.

Amen

PHILOSOPHY OF PROGRAMS AND SERVICES
Anyone who welcomes you, welcomes me and those who
welcome me welcome the one who sent me.  (Matthew 10: 40)

The Nipissing-Parry Sound Catholic District School Board is committed to creating stimulating
and nurturing learning environments for all the students entrusted to its care.  The Catholic
school community respects, builds upon, and indeed celebrates the uniqueness of the
individual, who is created in God's image.

When specialized learning is required, our shared faith vision manifests in the integration of
exceptional students in an atmosphere of loving acceptance, shared responsibility and
continuous support.  A recognition that students with special needs are more like other students
than unlike them, and a focus on abilities rather than disabilities, is the primary focus in our
Catholic schools.

There are different gifts but the same Spirit; there are different
ministries, but the same Lord; there are different works but the
same God who accomplishes all of them in everyone.  To each
person the manifestation of the Spirit is given for the common
good.  (I Co. 12: 4-8)

The challenge is
To be caring, growing, barrier-breaking, horizon-stretching,

To acknowledge each other's fragility, uniqueness, gifts.
To nourish, enrich and ever-extend a loving, 

sharing community of God's people
To essentially, build Jesus' earthly Kingdom.

(Margaret Egan)
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STATEMENT OF BELIEFS
The Nipissing-Parry Sound Catholic District School Board is committed to the principle that the
integration of exceptional pupils should be the norm, provided the placement meets the pupil’s
needs and is consistent with parents’ wishes.

In our Catholic schools the uniqueness of every student is celebrated.  We recognize each
child’s dignity and value within the family, the church, the community and the school.  The goal
of purposeful integration of all students with adequate supports will ensure that each child’s
needs are met and assist the child to participate fully in the life of the school.

Integration of all exceptional students requires flexibility on the part of schools and parents, as
well as partnerships with community agencies providing expertise and personnel.  Integrated
programs must be supported through adequate training and funding for facilities and
equipment, and require evaluation to ensure that expectations are being achieved in the best
interests of all students.

Students have needs in a variety of domains: spiritual, social, emotional, behavioural, cognitive-
academic, and physical.  To achieve the highest quality of education for all students, each
student’s strengths and needs must be evaluated individually.

The Nipissing-Parry Sound Catholic District School Board acknowledges the need for a full
range of placement options to meet these varying needs of students.  These placement options
include placement in a regular classroom with support, specialized classes, purchase of service
and referral to provincial schools.

ROLES AND RESPONSIBILITIES
Everyone must embrace the principle of inclusion for all children.  Inclusion is the responsibility
of all staff members: the school principal, teachers, and support staff.  The principle of inclusion
must be supported by students, parents, and post secondary educational institutions such as
colleges and universities.  (Education for All, pg. 113)

Under the Education Act, the actual instruction, decision making and the arrangement of the
formal learning environment is the ultimate responsibility of the teacher.  Educational Assistants
(including the Behaviour Management Assistant- BMA) have a valuable role to play in the
classroom/school learning environment.  Teachers and Educational Assistants who have
differing responsibilities work together as an instructional team.

The Educational Assistant is a vital member of the team that is responsible for the delivery of
educational programs under the teacher’s direction to meet specific needs of identified or
‘tracked’ students. The allocation of specific duties is determined by the Senior Education
Official, Principal, Coordinator of Special Education and/or teacher.

As overseen by the Behaviour Management Consultant (BMC), the BMAs also assist teachers
in meeting the needs of students who demonstrate behavioural difficulties, as well as with
students diagnosed with Autism Spectrum Disorder (ASD) within the classroom.  The BMAs
assist students with positive peer/adult interactions, social problem solving, anger management,
social skills and building self-esteem.

A multi-disciplinary team approach is required to support the learning needs of exceptional
students.
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THE ROLE OF THE EDUCATION ASSISTANT – A TEAM APPROA CH
The Educational Assistant (EA), under the direction of the classroom teacher, is responsible for
delivering programs to meet specific needs of tracked/identified students and/or program needs
within the school.

� To provide/deliver direct instruction to students, provided that the teacher or the team have
prepared lessons with objectives, teaching strategies and evaluation criteria.

� To provide/deliver instruction under the direction of the school principal, the classroom
teacher and special education team.

� To maintain a collaborative professional working relationship with the teacher.

� To provide objective feedback to the teacher so that he/she can effectively report and
communicate with parents.

� To provide appropriate encouragement and positive reinforcement for students.

� To maintain, in collaboration with the teacher, the moral tone of the school/classroom.

� To share successes and challenges experienced by
students.

� To assist large groups while the teacher works with
individual or small group.

� To assist the teacher with preparing materials and
equipment.

� To reinforce learning following the lesson; to assist with
follow-up assignments.

� To encourage student independence.

�    To assist in the  development of unique talents of individual students.

� To collaborate with the classroom teacher in the review of the current Individual Education
Plan (IEP) where appropriate programming will be outlined for implementation.

� To understand and assist with the physical needs of the student, i.e., allergies, medication,
mobility, lifting, feeding (may include tube feeding with appropriate training).

� To assist students with hygienic and personal care such as toileting, catheterizing (with
appropriate training), life skills.

� To assist in the implementation of occupational therapy, physiotherapy, speech and
language therapy or behavioural programs as directed by the overseeing
therapist/consultant.

� To be knowledgeable on Board and school procedures and policies (i.e., physical
intervention, violent incident reports, medication, etc.)
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� To assist with the supervision of in-school and out-of-school student activities.

� To assist school staff with the loading and unloading of school buses or taxis as directed
by the school principal.

� To participate in Identification, Placement and Review Committee (IPRC) meetings, case
conferences, etc. upon invitation by the classroom teacher, classroom resource teacher,
Behaviour Management Consultant, Special Education Co-ordinator and/or school
Principal.

� To collaborate with the classroom teacher and provide input in the implementation and
tracking of instructional programs.

� To be responsible for reporting information if a child discloses information of abuse 
(Reporting Child Protection Concerns Policy - S12.1 NPS 162-00).

� To communicate regularly with school support staff and provide input.

� To direct parents to discuss concerns and issues with the teacher.

� To assist and provide the appropriate feedback to  the teacher in observing, recording,
charting learning or behaviour, etc.

� To promote behaviour management and maintenance of appropriate behaviour after
teacher/consultant has provided goals and management strategies.

� To encourage and apply general classroom management strategies which promote
appropriate student behaviour.

� To foster the social integration of the student with special needs with his or her peers.

ETHICAL RESPONSIBILITY
The confidentiality of personal, educational, family and employment information pertaining to
students or fellow employees and received by an employee in the course of his/her duties must
be respected, protected and kept confidential.  Information received should not be discussed or
reviewed in public or where another employee, student, parent or member of the school
community could overhear or read such information.

Students

� To build a positive working relationship with the entire class.

� Treat all students with respect and care, be friendly but professional, honest yet         
considerate, helpful yet non-invasive.    

          
� Foster independence/social interactions and model for the students a way of appropriately

interacting with students with special needs.

� Answer students’ questions as honestly and directly as you can.
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� Help to find common interests and experiences.

� Highlight students’ abilities; implement activities which allow for various skill levels.

� Comment positively on interactions taking place between students.

� Teach students about the value of differences in ability as well as race and culture.

� Implement activities in which students are interdependent.

� Respect all students by not discussing student issues in front of them.

�  Show dignity and respect for all  students.

�  Take great care to avoid relationships with students which cross professional boundaries.

Colleagues

� To be an active part of a school team.

� To  develop and maintain positive professional relationships with colleagues and other        
professionals.

� To seek to resolve conflicts with colleagues personally, privately, and directly before
seeking third-party assistance.

 � Every person has the right to a workplace free from all forms of harassment.

Employer

 � To regularly participate in system professional development designed to improve
professional learning.

� To develop personal objectives for personal and professional growth.

�   To represent credentials, competence, education, training and/or experience accurately.

� To be familiar with appropriate communication protocols when communicating needs,
concerns or conflicts.

� To adhere to all Board policies.

Parents

� With oral communication, be cognizant of when it may be beneficial and/or necessary to
have a classroom teacher or principal present (i.e. discussion of academic progress).

� When communicating with parents, be aware of boundaries and professional standards.
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ROLES AND RESPONSIBILITIES

Teacher and Educational Assistant  (EA) Team
� The EA is assigned to meet the needs of specific students and/or program needs within

the school; the teacher is ultimately responsible for the education of all students in the
class.

� Communication must be clear, concise, honest and frequent to ensure the same goals for
the students’ needs are being met (i.e., Individual Education Plan, behaviour plan,
transition plan, communication protocol, sharing classroom expectations, timetables,
duties, etc.).

� Educational assistants should write only facts; comments should be academic/life skills
based with teacher approval/signature.

� Concerns or issues at home or school should be addressed by the teacher.

� A team approach includes: respect, openness, acceptance and active listening.

� Both teacher and the EA are there for the benefit of the child.

� Teacher needs to be aware of all communication involving home and school (i.e.,
communication book, agenda).

� If student is absent, the EA should report to teacher/principal to determine his/her duties.

� Team meetings may be requested by any staff member.  Members of the team may
include:
� Educational assistant;
� Principal;
� Classroom teacher or other staff member;
� Resource teacher/Learning Assistance Centre teacher;
� Department head for secondary school;
� Student services staff (secondary school);
� Special Education Department (i.e., Speech Language Pathologist, Behaviour

Management Consultant, Coordinator of Special Education);
� Social Worker.
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BEST PRACTICE
Educational Assistants should have procedures and plans for the student that
are clearly outlined and readily available for a supply EA.  This folder/duotang
should include a timetable, detailed description of duties for each day,
important personal information about the student, including any special
medical requirements, calendar outlining scheduled appointments and therapy
times held during school hours, plans informing procedures necessary in the
event of an emergency, map of school, etc.

Parent
• To advocate for their child(ren)’s needs by communicating with the school to ensure

provision of appropriate programs.
• To provide up-to-date medical information about their child.
• To provide valuable information about their child’s strengths, needs, learning styles,

interests and reactions to situations (and about the talents and skills their child
demonstrates in the home and community).

• To reinforce and extend the educational efforts of the school team (i.e., by providing
opportunities to practice and maintain skills in the home by following through on school
recommendations).

• To collaborate in the Individual Education Plan (IEP) process.

Principal
• To administer special education services and programs within the school; the Principal is

the chair of Identification, Placement and Review Committee (IPRC) meetings.
• To act as a guiding leader.
• To be a member of the school resource team.
• To ensure that the needs of all students are met within the school.
• To ensure the implementation of the Individual Education Plan (IEP).
• To facilitate and plan, evaluation and update special education programs and services.

BEST PRACTICE
Principals need to provide ongoing support to all team members in the
inclusion process.

The Classroom Teacher
• To hold primary responsibility for all the students in the classroom.  
• To contribute first-hand knowledge of students’ strengths, needs and interests.
• To create the best possible learning environment.
• To organize, develop and implement teaching strategies.  
• To encourage students to achieve to the best of their abilities.  
• To plan for student success using class and student profiles in an environment that

embraces the concepts of universal design.
• To prepare and implement the Individual Education Plan in collaboration with the Special

Education Teacher.
• To communicate with parents.
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BEST PRACTICE
Ongoing dialogue between teachers/resource teachers and EA to plan and
evaluate programs, adjust schedules, communicate needs, discuss
expectations, teaching strategies, recording procedures, anecdotal records,
behaviour management, philosophy, etc.

The Special Education Teacher/Classroom Resource Te acher
Many children with special needs spend the majority of their school day in a regular classroom
and a small portion of their day or week in a resource room where they work with a special
education/resource teacher.  In many situations, resource teachers work within the classroom
environment or in a resource room with these students to improve their reading, writing or
mathematical skills.  It is important for the regular classroom teacher and the resource teacher
to collaborate and coordinate their efforts.  The partnership between the two teachers should
lead to the sharing of expertise, more accurate observations, joint planning, more specific
assistance for students, and groupings and strategies as appropriate. (Education for All,
pgs. 113-114).

• To provide support to classroom teachers/EAs/parents by identifying and assisting with
planning program for all students identified or being tracked for possible identification.

• To participate as a member of the IPRC process.

Support Staff
Other staff who may also provide services for children with special needs include:
Psychologists, counsellors, consultants, social worker, qualified medical practitioners,
occupation therapists and physical therapists, speech/language pathologist and audiologist. 

COMMUNICATION
All data collected in consultation with the classroom teacher will be treated in the same manner
as the Ontario Student Record (OSR) and protected and governed by the Freedom of
Information Act.

SAFETY ISSUES
All employees must personally conduct themselves in a fashion which will promote safe work
conditions and comply with safe work practices and procedures.  Any concerns shall be brought
to the attention of the school Principal.

• Handling Bodily Fluids – First Aid Procedures
• Physical Restraint Incident Report – Policy AS 27.0
• Protective Equipment – Policy AG-24.0 Health and Safety Practice
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PROFESSIONAL DEVELOPMENT OPPORTUNITIES
Professional development opportunities include: staff meetings, divisional meetings, system
wide professional development in-services, summer institute, Carousel Evening, ASD School
Support Team, Community Partners in-service etc.

DEFINITIONS OF EXCEPTIONALITIES
Categories of Exceptionality and Definitions 

The Nipissing-Parry Sound Catholic District School Board uses the categories and definitions
based on the Ministry of Education “Standards for School Boards’ Special Education Plans,
2000”.

The categories and definitions are as follows:

BEHAVIOUR

DEFINITION:
A learning disorder characterized by specific behaviour problems over such a period of time,
and to such a marked degree, and of such a nature, as to adversely affect educational
performance, and that may be accompanied by one or more of the following:

� an inability to build or to maintain interpersonal relationships
� excessive fears or anxieties
� a tendency to compulsive reaction, or
� an inability to learn that cannot be traced to intellectual, sensory, or other health factors, or

any combination thereof

CHARACTERISTICS
In addition to the above, these students often manifest the following characteristics:

� low self-esteem
� regularly breaks social or cultural norms that are usually well established for the age level
� deviates in a significant manner from the behaviour that is normally expected in the situation

IDENTIFICATION
Students in this category display inappropriate behavioural, social and/or emotional responses
that are of such severity in terms of frequency, intensity, or duration that the student’s education
performance and/or the learning of other students is adversely affected.  These responses will
be observed in more than one setting.  Observations must be supported by anecdotal records,
letters to parents, letters regarding modified school attendance, suspension letters, medical
diagnosis.  A behaviour plan should be in place and evidence of in-school meetings to problem
solve around the student’s behaviour must be on file.

A student identified with severe behavioural problems and impulse control requires almost
constant supervision in some settings in order to maintain safety of the student and others. 
This student could engage in life-threatening behaviour if left unsupervised.



10

COMMUNICATION

AUTISM

DEFINITION
A severe learning disorder that is characterized by:
a) disturbances in

� rate of educational development
� ability to relate to the environment
� mobility
� perception, speech and language

b) lack of the representational symbolic behaviour that precedes language

CHARACTERISTICS
� significant difficulty with communication and interactional skills
� severe difficulty relating to others and adapting to the environment
� intensive supervision required to maintain safety of self and others

IDENTIFICATION
A student identified in this category is assessed as having autism or other pervasive
developmental disorders with associated socialization and/or behavioural problems.  This
assessment is carried out by a regulated, qualified professional with a clear statement and
evidence to substantiate the disability.

DEAF AND HARD-OF-HEARING

DEFINITION
An impairment characterized by deficits in language and speech development because of a
diminished or non-existent auditory response to sound.

CHARACTERISTICS
� significant gaps in written or spoken language
� on-going speech or language difficulties
� moderate to profound hearing loss
� student is unable to access the curriculum without major or significant intervention by a

specialist teacher of the deaf
� significant accommodation must be made to address the linguistic skills of the student

IDENTIFICATION
A student in this category is a deaf or hard-of-hearing student with an educationally significant
bilateral sensory-neural hearing loss in the moderate (40 dB), severe or profound (90+dB)
range who requires amplification or specialized communication supports.
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SPEECH IMPAIRMENT

DEFINITION
A disorder in language formulation that may be associated with neurological, psychological,
physical, or sensory factors, that involves perceptual motor aspects of transmitting oral
messages, and that may be characterized by impairment in articulation, rhythm, and stress.

LANGUAGE IMPAIRMENT

DEFINITION
A learning disorder characterized by an impairment in comprehension and/or use of verbal
communication or the written or other symbol system of communication, which may be
associated with neurological, psychological, physical or sensory factors and which may:

a) involve one or more of the form, content and function of language in communications; and

b) include one or more of the following:
� language delay
� dysfluency
� voice and articulation development, which may or may not be organically or functionally

based

IDENTIFICATION
A student identified in these categories displays severe to profound speech or language
disorders as assessed by a regulated, qualified professional.

LEARNING DISABILITY

DEFINITION
A learning disorder evident in both academic and social situations that involves one or more of
the processes necessary for the proper use of spoken language or the symbols of
communication, and that is characterized by a condition that:

a) is not primarily the result of:
� impairment of vision
� impairment of hearing
� physical disability
� developmental disability
� primary emotional disturbance
� cultural difference; and

b) results in a significant discrepancy between academic achievement and assessed
intellectual ability, with deficits in one or more of the following:
� receptive language (listening, reading)
� language processing (thinking, conceptualizing, integrating)
� expressive language (talking, spelling, writing)
� mathematical computations
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c) may be associated with one or more condition diagnosed as:
� a perceptual handicap
� a brain injury
� minimal brain dysfunction
� dyslexia
� development aphasia

CHARACTERISTICS
� significant difficulty with the listening/learning demands of school, and with focus and

concentration, particularly on extended tasks
� may have difficulty speaking/articulating
� significant difficulty in learning and in processing information, particularly language-based

information
� unorganized and/or fails to complete assignments without extensive supervision
� unable to stop and think before acting, waiting a turn, and delaying immediate gratification
� often restless or withdrawn, easily frustrated, and can experience considerable mood

swings
� can experience frequent failure, rejection, and social isolation due to difficulties inhibiting

and regulating his or her own behaviour

IDENTIFICATION
A student identified in this category, through assessment by a regulated qualified professional,
demonstrates a significant discrepancy between average or above-average intellectual potential
and academic achievement (recommended that the point spread be 20+) .  Attention Deficit
Disorder (ADD) or Attention Deficit Hyperactivity Disorders (ADHD) may accompany the
learning disability.

INTELLECTUAL

GIFTEDNESS

DEFINITION
An unusually advanced degree of general intellectual ability that requires differentiated learning
experiences of a depth and breadth beyond those normally provided in the regular school
program to satisfy the level of educational potential indicated.

CHARACTERISTICS
� significantly advanced level of general and/or specific intellectual ability, as assessed by a

variety of means, which include cognitive testing, evaluation of academic performance, and
input from parents and teachers

IDENTIFICATION
Identification of a student in this category includes assessment results demonstrating cognitive
ability with standard scores of 130+ with rapid progress in learning achievement.
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MILD INTELLECTUAL DISABILITY

DEFINITION
A learning disorder characterized by:

� an ability to profit educationally within a regular class with the aid of considerable curriculum
modification and supportive service

� an inability to profit educationally within a regular class because of slow intellectual
development

� a potential for academic learning, independent social adjustment and economic self-support

CHARACTERISTICS
� a moderate level of general intellectual disability
� difficulty with impulse control
� limited means of communication
� difficulty with some independent living skills
� unable to meet many provincial curriculum expectations at any grade level
� some difficulty with social interactional skills

IDENTIFICATION
A student identified in this category has a moderate general intellectual disability with delays in
adaptive functioning, which indicates a need for a program that is focused on the student’s
social adjustment, independent living and economic self-support, in addition to the acquisition of
academic skills.  Identification includes assessment results demonstrating cognitive ability with
standard scores generally ranging from the high 60s into the mid-70s, with levels of social
competency and academic performance also taken into consideration.

DEVELOPMENTAL DISABILITY

DEFINITION
A severe learning disorder characterized by:

� an inability to profit from a special education program for students with mild intellectual
disabilities because of slow intellectual development

� an ability to profit from a special education program that is designed to accommodate slow
intellectual development

� a limited potential for academic learning, independent social adjustment, and economic self-
support

CHARACTERISTICS
� a severe level of general intellectual disability
� unable to attain most or all provincial curriculum expectations at any level
� working exclusively on IEP goals/expectations
� complex multiple needs
� limited potential for academic learning, independent social adjustment, and economic self-

support
� severely limited means of communication (typically non-verbal)
� extreme difficulty with social interactions and basic daily living skills
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IDENTIFICATION
A student identified in this category has a severe level of general intellectual disability, with
delays in adaptive functioning, which indicates a need for a program that is focused on the
student’s social adjustment and independent living, in addition to the acquisition, where
possible, of academic skills.  Identification includes assessment results demonstrating cognitive
ability with standard scores generally below the mid-60s with levels of social competency and
academic performance also taken into consideration.

PHYSICAL

PHYSICAL DISABILITY

DEFINITION
A condition of such severe physical limitation or deficiency as to require special assistance in
learning situations to provide the opportunity for educational achievement equivalent to that of
pupils without exceptionalities who are of the same age or developmental level.

CHARACTERISTICS
� a permanent or long-term physical or medical condition
� chronic health needs, including those assessed as medically fragile, who require a great

deal of assistance with activities of daily living, and require on-going medical intervention
� may require intermittent repositioning, changing, suctioning, drainage, or other support

IDENTIFICATION
A student identified in this category is a student with chronic health needs, assessed by a
regulated, qualified professional with a clear statement and evidence to substantiate the
disability.

BLIND AND LOW VISION

DEFINITION
A condition of partial or total impairment of sight or vision that even with correction affects
educational performance adversely.

CHARACTERISTICS
� unable to access the curriculum without the intervention of a specialist teacher of the blind

IDENTIFICATION
A student identified in this category is assessed as being legally blind and Braille is assessed to
be potentially appropriate.
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MULTIPLE

MULTIPLE EXCEPTIONALITIES

DEFINITION
A combination of learning or other disorders, impairments, or physical disabilities, that is of such
a nature as to require, for educational achievement, the services of one or more teachers
holding qualifications in special education and the provision of support services appropriate for
such disorders, impairments, or disabilities.

CHARACTERISTICS
� for characteristics of these students, refer to other categories of exceptionality

IDENTIFICATION
A student identified in this category of “multiple exceptionalities” may demonstrate any
combination of exceptionalities that are of such a nature as to require a multi-faceted approach
to meet the student’s unique needs.  Students identified as having “multiple exceptionalities”
should have each exceptionality included in the IPRC statement.
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RESOURCES
For suitable resources contact your school Principal and/or Special Education Department.

ADDITIONAL RESOURCES
� Education for All, Ministry of Education
� Special education materials - Instructional Resource Centre
� Applied Behavioural Analysis (ABA) Strategies, Ministry of Education
� Shared Solutions Guide, Ministry of Education
� Policies and Practices, NPSCDSB
� IEP Resource Guide, Ministry of Education
� Special Education Plan, NPSCDSB

CARE FOR THE CARE GIVER
Healing ourselves is a vital part of our process with others:

� Be gentle with yourself.

� Remind yourself that you are an enabler, not a magician.  We cannot change anyone else. 
We can only change how we relate to them.

� Give and receive encouragement and praise.

� Remember that in light of all the pain we see, we are bound to feel helpless at times.  Admit
it without shame.  Caring and being there are sometimes more important than doing.

� On the way home, focus on a good thing that happened during the day.

� Avoid shop talk during breaks.

� Schedule withdrawal periods during the week.  Limit interruptions.  Find a ‘hermit spot’ and
use it.

� Say “I choose” rather than I should, I ought and I have to.

� If you never say NO, what is your ‘yes’ worth?

� Laugh and play.  Laugh and play.  Laugh and play again.

� Set boundaries for yourself.

� Don’t become obsessed.

� Remember we all need vacations, physical activity, a full and rewarding outside life.


